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Executive Summary1.

The New School Collaboratory is a two-year research 
and design initiative launched formally in June 2013 
with funding from the Rockefeller Foundation. It aims 
to enhance the University’s efforts to foster meaningful, 
IJ½GEGMSYW��ERH�WYWXEMREFPI�IRKEKIQIRXW�[MXL�
communities and external partners in New York City. 
Through cross-cutting analysis of a set of partnership 
projects, the Collaboratory seeks to identify the 
challenges of and best practices for collaboration 
from the perspectives of all stakeholders, including 
communities, institutional partners, students, and faculty.  

Social engagement is an essential part of the 
University’s progressive legacy and educational vision. 
Given the complexity of today’s world, socially engaged 
education, with its focus on critical thinking, creativity, 
problem solving, and collaboration is essential to 
prepare students for the 21st century. Students must 
be equipped to work across boundaries (sectors, 
cultures, disciplines, etc.) to solve problems in 
innovative ways and to act as responsible and active 
citizens. To achieve this, it is imperative to create 
learning environments that are interdisciplinary and 
engaged with real-world problems and partners. In 
addition to its educational value, The New School’s 
public engagement contributes to new knowledge and 
GETEGMXMIW�XLEX�FIRI½X�HMZIVWI�I\XIVREP�TEVXRIVW�ERH�
communities.

The projects associated with the Collaboratory 
provide a unique opportunity to learn about how The 
New School collaborates at a process-based level. The 
interdisciplinary teams of designers, artists, curators, 
½PQQEOIVW��ERH�WSGMEP�WGMIRXMWXW�GSQFMRIH�[MXL�E�[MHI�
array of students, community groups, citizens and other 
organizations constitute a fairly complex assemblage 
of skills, perspectives, interests, histories, goals, and 
desires. To track how these various actors work 
together, how they share knowledge and skill sets, and 
how they present differing approaches to community 
engagement and social innovation is an invaluable 
opportunity to study emergent forms of collaboration 
as they unfold. The complex problems of today require 
networked, interdisciplinary forms of knowledge to be 

WSPZIH��%W�8LI�2I[�7GLSSP�EJ½VQW�MXW�GSQQMXQIRX�
to being an active player in promoting transformative 
change in New York City and beyond, it is important 
to gain a more nuanced understanding of how such 
complex endeavors work.
 
This interim report is the outcome of qualitative 
research conducted by Collaboratory researchers 
between January and July 2014 across six project 
partnerships (the Community of Practice). The 
report provides an analysis of the challenges and 
WSQI�IQIVKIRX�FIWX�TVEGXMGIW�MHIRXM½IH�EGVSWW�XLIWI�
GEWI�WXYHMIW��8LI�½RHMRKW�MR�XLMW�VITSVX�EVI�QIERX�XS�
serve as a jumping off point for the next phase of the 
Collaboratory. In particular, we hope to host a set of 
workshops involving diverse stakeholders to generate 
and subsequently test solutions to the challenges of 
socially engaged education and knowledge creation 
MHIRXM½IH�MR�XLMW�VITSVX��8LI�VITSVX�WLEVIW�MRXIVMQ�
VIWIEVGL�½RHMRKW�ERH�TVSTSWIW�GVMXMGEP�UYIWXMSRW�
around which we would design the proposed set of 
workshops in the coming year.

Summary of Findings:

• There is a strong desire for tools and systems 
that can be used so that each partnership does 
not have to start from scratch.  Faculty are 
seeking ways to promote best practices that are 
¾I\MFPI�IRSYKL�XS�EPPS[�TEVXRIVWLMTW�XS�I\MWX�
on a variety of scales, among diverse groups, and 
aimed at diverse ends.

• Students of The New School are excited by 
opportunities to work with outside partners 
in local communities. Such opportunities allow 
WXYHIRXW�XS�HIZIPST�ERH�VI½RI�RI[�WOMPPW�MR�E�
real-world setting, extend their own professional 
networks, and do work that matters to them 
TIVWSREPP]��,S[IZIV��WXYHIRXW�½RH�XLEX�XLIVI�EVI�
a number of practical barriers to pursuing these 
STTSVXYRMXMIW��7XYHIRXW�JIIP�XLEX�MX�MW�HMJ½GYPX�XS�
½RH�WYGL�GSYVWIW��XLEX�GSYVWI�PIEVRMRK�SFNIGXMZIW�
and activities tend to be unclear, that courses 
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sometimes focus too much on building rudimentary 
skills, and that there are few opportunities to 
continue working with community partners after 
the course of a semester. 

• While faculty engaged in the Collaboratory are 
proud of their socially engaged teaching, scholarship, 
ERH�TVEGXMGI��XLI]�JIIP�MRWYJ½GMIRXP]�WYTTSVXIH�F]�
the University in pursuing this work. At present 
there is a paucity of institutional or peer-driven 
QIERW�JSV�JEGYPX]�XS�½RH�TVSJIWWMSREP�HIZIPSTQIRX�
or other support for such work. Faculty also 
feel that the time-consuming nature of working 
with outside partners is not taken into account 
in workload decisions. Adding to this challenge, 
publicly engaged work is not seen as fully valued in 
promotion and tenure review.

• Faculty and external partners view the University 
as lacking the institutional infrastructure and 
resources to support complex, publicly engaged 
partnerships. While faculty and external partners 
would like more institutional support, they are 
also wary of standardization of approaches to 
social engaged education and scholarship. As The 
New School considers how it can further support 
publicly engaged education, care should be taken to 
preserve the diversity of forms and scales of publicly 
engaged projects.

While the report focuses on the challenges of public 
engagement, it is clear that the Collaboratory projects are 
evolving in exciting ways and, while still at an early stage, 
are achieving recognition and interest in new contexts. 
They are a testament to the meaningful work that faculty, 
students, and partners can co-create when given the 
opportunity to develop sustained initiatives to address 
complex social justice and sustainability issues. We hope 
SYV�MRXIVTVIXEXMSRW�EHIUYEXIP]�VI¾IGX�[LEX�[I�SFWIVZIH��
read, and heard from these dedicated and creative 
individuals. We also hope that this research will contribute 
to enhancing The New School’s ability to support these 
types of efforts more broadly.

Assumptions:

The New School Collaboratory’s focus on 
socially engaged teaching and scholarship is 
informed by the following assumptions:

• To solve complex problems it is 
necessary to cross-disciplinary, cultural, 
and sectoral boundaries. 

• Successful social innovation to improve 
lives and address the challenges of 
the 21st century entails new forms 
of interaction, organization, policies, 
products and services, technologies, 
and systems.

• Communities possess critical 
experience, insights, and knowledge 
for addressing systemic failures and 
creating innovation. Collaboration with 
communities is a highly effective way 
to generate sustainable solutions to 
local and global problems.

• Universities have a wealth of 
underutilized resources to contribute 
to solving complex social problems 
and a responsibility to channel these 
resources effectively.

• Learning that is organized around 
real-world issues and based on 
the values of active citizenship and 
interdisciplinary problem solving 
prepares students to become skilled 
changemakers throughout their lives.
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Description of Collaboratory
The Collaboratory includes the following components:

• Project Partnerships - The Collaboratory project partnerships are 
illustrative case studies of more widespread efforts: They represent a range 
of practices that provide insights relevant to The New School more broadly. 
Each project received funding of $20,000 to help advance work over two 
years. These funds were allocated through a call for proposals initiated by the 
4VSZSWX´W�3J½GI�ERH�E�WIPIGXMSR�GSQQMXXII�[MXL�VITVIWIRXEXMZIW�JVSQ�EGVSWW�
the University. The selected projects vary in terms of pedagogical approaches, 
disciplinary perspectives, types of partners, issue focus, duration, and scale. 
Each of the six project partnerships examines and tests new approaches to 
creating a more just, resilient, and equitable society, including strategies that 
WTIGM½GEPP]�EHHVIWW�VEGI��KIRHIV��GPEWW��EFMPMX]��TSZIVX]��ERH�WYWXEMREFMPMX]��8LI]�
also advance innovation in socially engaged, problem-focused learning and 
public scholarship with external partners and communities. 

• Crosscutting Research - Collaboratory researchers have been conducting 
MRXIVZMI[W�[MXL�JEGYPX]��WXYHIRXW��ERH�TEVXRIVW��EW�[IPP�EW�½IPH�SFWIVZEXMSR�
in classrooms, partner communities, and Community of Practice meetings. 
Through analysis across the selected project partnerships (the “case 
studies”), the research aims to identify challenges and best practices of 
creating deep, sustained, and interdisciplinary collaborations with external 
partners from the perspectives of all stakeholders. 

• Community of Practice - The Community of Practice is a context for peer 
learning that includes the faculty, students, and partners from the six project 
partnerships and other interested individuals from across the university. The 
Collaboratory’s Community of Practice includes 48 participants (including 
JEGYPX]��I\XIVREP�TEVXRIVW��ERH�VIWIEVGL�EWWMWXERXW�ERH�VI¾IGXW�E�[MHI�
constellation of programs including Media Studies, Food Studies, History, 
Anthropology, Sociology, Psychology, Transdisciplinary Design, Arts, Media and 
Technology, and Management, among others. 

• Prototyping - During its second year the Collaboratory expects to 
TVSXSX]TI�ERH�½IPH�XIWX�WIPIGXIH�WSPYXMSRW�HIWMKRIH�MR�VIWTSRWI�XS�XLI�
VIWIEVGL�½RHMRKW��8LIWI�TVSXSX]TIW�[MPP�WIIO�XS�IRLERGI�XLI�9RMZIVWMX]´W�
capacity to engage in socially engaged education and scholarship.

2.
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Emergent Findings

Icons to identify quotations:

In this section, we investigate the common challenges 
and some emergent best practices of developing 
collaborative projects.

Creating and Sustaining Partnerships

Project partnerships varied in their genesis.   Some 
were co-created from the beginning with partners, 
while others involved pre-existing programs that were 
being replicated with a new partner.  The project 
development cycle has distinct phases including 
discovery and incubation, mutual problem setting and 
negotiation, sustained engagement and research, and 
delivery. In cases where one of the partners has already 
developed programming these phases may change. 

• Central Role of Faculty: A common thread 
across these phases is the unique role of faculty. 
Partners are usually found through the personal 
and professional networks of faculty. Moreover, 
faculty has the responsibility for creating and 
sustaining relationships with external partners. 

• Central Role of Partner:  Depending on the 
partnering institution, individuals with varying 
levels of authority were designated as the 
primary partner.  The role of partners in their 
home institutions is analogous to the role of 
faculty at the University. Partners are responsible 
for communicating with faculty and university 
administration, with varying amounts of 
support from their own institutions. Like faculty, 
much of the time spent managing projects is 
unremunerated. 

• Building in time for start-up: Creating the context 
for incubating collaborative projects is important 
to get them off the ground effectively. Successful 
partnerships tend to have a long incubation 
period. In the early stages of project partnerships, 
a large amount of work goes into exploring 
KSEPW��HI½RMRK�LS[�XLI�TEVXRIVWLMT�[MPP�STIVEXI��
building relational capital, and project planning. 
This means establishing roles for faculty, students, 
and partners; structuring the engagement 
between classes and communities; assessing 

needs and capacities; developing the curriculum 
and writing grants, among other tasks. 

• -RXIKVEXMRK�6I¾IGXMSR�3TTSVXYRMXMIW��*EGYPX]�ERH�
partners have found that periodic moments of 
GVMXMGEP�VI¾IGXMSR�EVI�IWWIRXMEP�XS�XLI�TVSGIWW�SJ�
collaboration, allowing partnerships to identify 
problems and strengths, propose solutions, and 
plan future work.    

• Engaging Graduate Research Assistants:  Having 
a strong graduate research assistant who can 
help facilitate the development of the project 
partnership can add enormously to the 
effectiveness of the collaboration across faculty, 
students, and partners.

Managing Tensions 
Between Competing 
Interests

There is a structural 
tension between the 
needs of partners and 
students, and academic 
careers. Sometimes this 
tension causes a shift 
in faculty focus during 
the semester. As the 

15 week semester progresses, faculty may shift focus 
from public engagement and producing deliverables for 
partners to learning outcomes for students. 

• Integrating Partners in Course Development:  
Effective collaborations plan course activities 
with partners closely engaged in the course 
development. Sometimes this means co-writing 
syllabi that effectively align the needs, capabilities, 
and timelines, of partners, faculty, and students.  
When partnerships co-designed a syllabus there 
generally was more productive and mutually 
FIRI½GMEP�SYXGSQIW�

• Designing Courses over Multiple Semesters: 
Some partnerships devised syllabi that were 
designed to span multiple semesters each with a 

Practices of External Engagement and Interdisciplinary 
Collaborations3.1

“ You’ve got 
GSR¾MGXMRK�MRXIVIWXW�LIVI�
because you all want 
good evaluations from 
the students and so as 
the semester comes to a 
close your interests have 
completely shifted from what 
your interests were at the 
beginning of the semester.”
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different, attainable goal that built upon the prior 
semester strengthening outcomes for students, 
partners and faculty.

• Operating from a Standard Template:  In one 
case, the faculty person offered the partner 
a well-tested program that was ready to 
implement.   Depending on the objectives 
sought, offering a “ready made” collaboration 
can streamline the process of collaborations and 
reduce the amount of time needed to incubate 
and execute project operations. 

Capturing Institutional Knowledge and Memory

Throughout the partnership, faculty, students, and 
partners generate a body of knowledge related to 
creating and sustaining external partnerships. 

• Sharing Best Practices: There is presently no 
means to archive and retrieve this institutional 
knowledge so that it can be used to generate 
best practices for future collaborations.

Measuring Progress and Impact

Establishing shared metrics are important in that they 
help all project stakeholders to assess the progress of 
projects on an ongoing basis in order to make course 
corrections and resourcing decisions. Currently there 
is no university-wide system of assessing external 
partnerships from the perspective of their effectiveness 
in achieving educational and community goals.

Just as there are 
no University wide 
metrics for measuring 
the success of 
partnerships, there are 
sometimes different 
HI½RMXMSRW�SJ�WYGGIWW�
within projects 
themselves. In some 
cases, faculty may 
feel that the work 
produced by students 
in the course of a 

project is exemplary and indicates that the partnership 
is effective, while partners may be disappointed with 
the caliber and utility of that same work. This difference 
points to the need not only for University wide metrics 

of success, but also for metrics of success within 
individual projects.

• Creating Assessment Tools:  A common 
assessment framework is needed; however, it 
QYWX�FI�¾I\MFPI�ERH�VIGSKRM^I�XLEX�WXYHIRXW��
faculty, and partners may initially differ in their 
HI½RMXMSRW�SJ�
success. Therefore, 
it is crucial to 
establish a common 
understanding 
of success early 
in the process 
and re-evaluate it 
continuously.

Workshop Proposal

8LMW�[SVOWLST�WIVMIW�EMQW�XS�½RH�[E]W�XS�IRLERGI�
mutual discovery and goal setting; to more closely align 
educational goals and learning outcomes with partner 
needs; and to ensure that socially engaged courses 
and pedagogy are matched to the needs and desired 
outcomes of partners and communities.

Key Questions:

• How might we design systems to turn dispersed, 
tactical, ad hoc knowledge developed in 
the context of collaborations into strategic 
knowledge and institutional memory that will be 
useful in the future?

• How might we prototype tools and systems, 
such as assessments, that enable scaling, sustaining 
and/or replicating certain aspects or outcomes 
of projects, but do not overly standardize the 
practice of external collaborations? 

• How might we sustain peer learning and nurture 
a community of practice across diverse modes 
and scales of social engagement so that smart 
practices and solutions can spread and no 
project is alone in challenging times?

“ I don’t even think 
The New School knows what 
success looks like.”

“ The New School is 
XLI�PIEWX�EHITX�EX�HI½RMRK�
success for itself, let alone for 
its project. It becomes default. 
The default becomes the end 
of the semester the students 
need grades and I need a 
good evaluation as a faculty.”

“ The main 
thing I don’t understand 
about universities is 
why universities don’t 
use success metrics to 
determine distribution of 
resources.”
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Student Experience and Curriculum3.2

Introduction

For many students, The New School is an attractive choice 
because of its commitment to interdisciplinary education and 
social engagement. The University’s location in New York City 
provides students with a chance to build their professional 
RIX[SVOW�MR�HMZIVWI�½IPHW�ERH�GSRRIGX�XLISV]�XS�TVEGXMGI���
Although students are excited to do meaningful work, many 
½RH�XLEX�TVSKVEQW�ERH�GSYVWIW�HS�RSX�EP[E]W�QIIX�XLIMV�
expectations in this area. This section of the report outlines key 
areas of opportunity for improving student experiences.

Course Design, Selection, and Preparation

Students often bring a nuanced understanding of social justice 
issues into their classes and they expect to have opportunities 
to explore these issues in an applied manner. Problems 
arise when students and faculty have differing practical and 
conceptual understandings of community engagement and 
social justice. 

• Laying the Conceptual Groundwork: Establishing a critical 
understanding of social justice issues and language at the 
start of a course is essential in order to build trust among 
faculty, partners and students.

7YGGIWWJYP�TYFPMGP]�IRKEKIH��TVSNIGX�FEWIH�GSYVWIW�FIRI½X�
when students come from diverse disciplinary perspectives that 
enhance opportunities for collaborative work.  

• Navigating the Curriculum: Most of the support available 
for course selection decisions has a program-based 
JSGYW��QEOMRK�MX�HMJ½GYPX�JSV�WXYHIRXW�XS�YRHIVWXERH�
opportunities for learning across divisions and programs.

Open enrollment in project-based courses, can result in a wide 
variety of student capacities and interests in a class.  

• Preparing Students for Engagement:  Because faculty 
lack the means to identify student capacities and 
interests before the start of a course, they sometimes 
HIZSXI�E�WMKRM½GERX�TSVXMSR�SJ�XLI�WIQIWXIV�HIZIPSTMRK�
foundational knowledge and capacities before introducing  
students to work with partners and in partner 
communities. This can create frustrations for more 
advanced students and partners alike.

“ I’m not comfortable creating 
WSQIXLMRK�XLEX´W�QEOMRK�TVS½XW�VEXLIV�
than improving the world. [When I 
came to Parsons] I wanted something 
where my efforts would be applied to 
help people who need help…”

“I do a lot of advertising work as 
well. A lot of it was telling people what 
they want, whether or not they wanted 
it was a separate story. It was a sort of 
an ethical thing for me, like ‘why would 
I want to sell things to people that they 
don’t need and didn’t want and wasn’t 
trying to make their life better?’ I really 
believe that design should be for people. 
It should help people. It should make 
their lives better.”

“Experiential learning is not in the 
foreground of the program. It feels like 
an add on. I expected more thoughtful 

integration.”

“ Our students are extremely 
sophisticated when it comes to 
social justice … they had [previous] 
experience. [Some of them said,] I 
worked with organizations like these 
and that’s not why I came to The New 
School. [These organizations]  seem so 
detached from the real residents and 
the real communities.  I came to The 
New School to critique that.”

“ It’s hard to accept the plurality 
of language is all equally relevant and 
important when we’ve all carved out 
these areas we are committed to. When 
you say civic engagement, social justice, 
how are they the same? How are they 
different? I think that’s where the friction 

occurs.”
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Project-based courses are typically more open-
ended than conventional courses, and often require 
QSVI�¾YMHMX]�MR�XLIMV�HIWMKR��-R�TVSNIGX�FEWIH�GSYVWIW��
assignments and expectations tend to change over time 
as student capacities become apparent and partner 
RIIHW�FIGSQI�QSVI�HI½RIH�

• Establishing Expectations: When the purpose and 
approach of socially engaged courses are not clearly 

understood by all 
stakeholders, student-
learning outcomes 
can become too 
vague and the desired 
partner outcomes 
may also be weakened. 
Creating a context 
where all stakeholders 
are committed to 
the project as co-
learners, co-creators 
and co-educators, 
can enhance the 
experience for all 
participants.

Extending the Student Experience Beyond the 
Course

In many cases, the short temporal arc of courses does 
not meet the needs of students or partners. While 
taking public engagement courses, students develop 
WMKRM½GERX�TVEGXMGEP�ORS[PIHKI�EFSYX�TVSNIGXW��TEVXRIVW��
and communities. Once the semester ends and students 
leave, this knowledge and capacity is lost for partners 

and communities. 
Currently, the University 
offers few opportunities 
for students to continue 
their work after the 
end of a semester. 
Similarly, new students 
VEVIP]�FIRI½X�JVSQ�XLI�
mentoring of former 
students except when 
funding is available for 
teaching assistantships.

• The Collaboratory is piloting a summer student 
fellowship that provides a stipend to students to 

continue working 
with partners on 
promising projects 
between semesters. 

• Partnership case 
studies are also 
experimenting with 
diverse means to 
sustain the work of 
students:

• By recruiting 
students 
HYVMRK�XLIMV�½VWX�]IEV�EX�8LI�2I[�7GLSSP���
with the hope that they may continue 
in research assistant positions or via 
independent study opportunities over 
several semesters. 

• By recruiting students to stay on in a 
volunteer capacity as mentors to new 
students.

Workshop Proposal

This workshop series will aim to address challenges 
related to the student experience of working in 
interdisciplinary partnerships with external partners 
and communities by addressing three key areas of 
opportunity. 

Key Questions: 

• How might we design socially engaged course 
offerings such that they align and balance partner 
goals, educational goals, and the capacities and 
motivations of students?

• How might we redesign the trajectory of student 
experience so that their capacity to work with 
communities is developed incrementally and 
VI¾I\MZIP]�XLVSYKLSYX�ZEVMSYW�JSVQW�ERH�WGEPIW�SJ�
public engagement and over time?

• How might we make the student capacity to 
co-create change with communities a more 
WMKRM½GERX�EWTIGX�SJ�PIEVRMRK�KSEPW�EGVSWW�XLI�
University schools and divisions

“ We didn’t get a full 
W]PPEFYW�SR�XLI�½VWX�HE]�WS�[I�
were a little in the dark. Every 
time we had a question about 
how things are going to work 
they were like, oh, we should 
probably talk about that and 
½KYVI�XLEX�SYX��0MOI�SOE]��;L]�
are we here? We were told 
straight out that they didn’t plan 
TEWX�XLI�½JXL�[IIO�ERH�XLEX�[EW�
really frustrating. So I don’t know 
how much thought has been put 
into the program.”

“ It’s just that we 
LEZI�XLI�XIRHIRG]�XS�½X�
everything into four months. 
The professors want the 
students to learn more and 
try to give and provide [the 
partners/community] with 
the best experience. It’s 
HMJ½GYPX�XS�½X�XLEX�MRXS�JSYV�
months...it felt like rushing.”

“…if I start building 
relationships, they are 
relationships that can continue, 
not only in that semester but 
as I am going through to my 
thesis and I do want to have 
these connections to these 
amazing people that are 
actually doing really great work 
that all have these relationships 
and this continued reciprocity 

of work…”
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Introduction

The faculty who pursue publicly engaged scholarship do so because of 
their deep commitments to social justice issues.  This section examines 
commonly shared challenges facing faculty who pursue socially engaged 
teaching and scholarship. 

Faculty Development

Faculty who participate in project partnerships are collaborating at 
multiple levels: with partner organizations, students, administration, 
other faculty, and outside communities. Effectively managing these 
ongoing relationships requires a set of skills and capacities including 
trust-building, active listening, establishing mutuality, managing 
expectations, and the co-creation of a common working language and 
processes. Often, many of these skills are not part of faculty expertise.  

• Building Faculty Skills:  Although The New School is committed 
to interdisciplinary, publicly engaged teaching and scholarship, 
cultivating these skills among faculty is not seen as a formal goal of 
faculty development. As such, faculty are largely on their own as 
XLI]�JEGI�XLI�YRMUYI�GLEPPIRKIW�ERH�HMJ½GYPXMIW�SJ�[SVOMRK�EGVSWW�
divisional lines or with outside collaborators. 

Peer Learning

While faculty can look to their colleagues for guidance when they need 
assistance with conventional academic work, peer-learning networks for 
publicly engaged work are just emerging at The New School. A lack of 
a peer-learning networks means that there are few spaces for faculty to 
GVMXMGEPP]�VI¾IGX�SR�XLIMV�TVEGXMGIW��

• Creating Mechanisms for Peer Learning: 
• Members of the Community of Practice have found it useful 

to develop their own peer-learning networks for the purpose 
SJ�GVMXMGEP�VI¾IGXMSR��WSQI�YWMRK�TVMZEXI�FPSKKMRK�TPEXJSVQW��
Others have designed formal points of engagement among 
TVSNIGX�TEVXMGMTERXW�JSV�TIIV�VI¾IGXMSR���

• During the convenings of the Collaboratory Community 
of Practice we have begun to see how peer learning might 
take form. In these meetings, members of the Community 
of Practice (including faculty, students, and partners) come 
together to identify common problems and potential solutions, 
allowing members a context for sharing both their frustrations 
and their expertise. 

Workload

Teaching, Scholarship, and Faculty Affairs3.3

“ When I was a producer and a 
production manager…my specialty was 
bringing disparate disciplines together…
how do you knit people with their own 
cultures and their own ways of doing 
things together? That’s been my life.”

“ Collaboration skills are not just 
something you read in a book or see in 
a video or hear in a lecture. You actually 
engage with a partner, and you have to 
speak the partner’s language. You have 
to decide what the deliverables are and 
HIPMZIV�XLIQ�MR�½JXIIR�[IIOW�[LMGL�MW�
usually really, really too short.

“ We don’t also provide faculty with 
the kinds of support from the point 
of view of professional development 
that can encourage involvement in 
this area. We don’t make it clear that 
in fact these areas are in sync with 
people’s professional goals and that this 
institution is a place where you could 
perform these goals.”

“It’s really important to learn how to 
be an active listener, which is that you 
understand the concerns of the other 
side and that you learn their language as 
quickly as possible”

“ So you acknowledge these 
HMJJIVIRGIW�ERH�XLIR�]SY�½KYVI�SYX�MW�
there anything similar or mutual. And if 
we can trust each other, if there is some 
kind of mutuality then we can blend. 
And it’s a slow process.”

“ In fact I was questioned whether 
or not I was teaching the right amount 
of classes this year. I pointed out to a 
person who is supposed to keep track 
of my workload that I had worked on 
?TVITEVMRKA�XLI�GPEWW�½VWX�WIQIWXIV��%RH�
they went “no, no, no.”



Creating sustainable 
engagements 
that are useful 
to partners and 
gratifying for 
students and faculty 
is a time-consuming 
process. This is 
particularly true 
in the early stages 
of partnerships 
when faculty must 
establish trust with 
partners and co-
create project-based 
courses. As they 
continue, projects 
require frequent 
communication 
between faculty, 
partners, and 
students in order 

to respond to the problems that inevitably arise from 
collaborative work. 

• 6I�GSR½KYVMRK�;SVOPSEH��8LI�XMQI�GSRWYQMRK�
work of incubating partnerships, designing project-
based syllabi, and teaching collaborative courses 
often goes unrecognized as faculty workload. 
Course releases are seen as one solution that 
would help faculty to free up time to work on 
more time-consuming, project-based courses and 
to improve outcomes for all stakeholders. 

For tenure-seeking faculty, publicly engaged scholarship 
presents particular challenges. Many faculty members 
felt that their collaborative, publicly engaged work 
makes them better scholars and educators. However, 
the time demands of building and managing 
partnerships can be problematic for tenure-track faculty 
who are expected to focus on more conventionally 
acceptable scholarship that will enhance their academic 
dossier. Additionally, many faculty members are 
concerned that this type of socially engaged work will 
not be seen as valid scholarship during tenure and 
promotion review.

• Evaluating Faculty: There needs to be a shared 
understanding of what is evidence of excellent 
publicly engaged scholarship and publicly engaged 
teaching. Such work should be considered 

holistically as part of both teaching and scholarship 
in reappointment, promotion, and tenure review.

Workshop Proposal

8LMW�[SVOWLST�WIVMIW�EMQW�XS�½RH�[E]W�XS�QEOI�
socially engaged work valued as scholarship; recognized, 
resourced, and compensated for in terms of the 
additional investment of faculty time and energy; and 
supported in terms of faculty development and peer 
learning.
 
Key Questions:

• How might we develop new forms of faculty 
development to include capacity for creating and 
managing collaborations that are interdisciplinary 
and focused on social justice and sustainability 
outcomes?

• How might we better support the faculty 
committed to socially engaged work, tenure-track 
or otherwise, so that their work is visible and 
valued as a central part of scholarship, service, and 
pedagogy?

• How might we create forms of administrative 
support and compensation that recognize the 
time-consuming work of socially engaged education 
and support faculty regardless of their title or point 
in their professional career?

New Report focuses on Publicly Engaged 

Teaching and Scholarship 

In April 2014, The Civic Engagement and Social 
Innovation Committee at The New School for Public 
Engagement (NSPE) produced a report entitled 
Evaluating the Publicly Engaged Work of Faculty: 
Ideas, Principles and Practices. This report provides 
important recommendations about how to advance 
publicly engaged scholarship. The report states:

“The goal of evaluation at NSPE is twofold: to develop 
individual faculty members to their highest potential; 
and to build a bold, innovative and heterodox faculty 
JSV�XLI�X[IRX]�½VWX�GIRXYV]��8LI�WXERHEVH�GEXIKSVMIW�SJ�
XIEGLMRK��VIWIEVGL��ERH�WIVZMGI�TVSZMHI�¾I\MFPI�VYFVMGW�
for evaluating faculty work. At the same time, public 
engagement efforts often cross these categories, 
making documentation and evaluation challenging. This 
report provides guidelines for faculty to document 
this work if they choose to do it, and for review 
committees to evaluate it.” (p3)

“ I’m in a department that 
values community engagement as 
something that The New School 
has as a banner, but at the same 
time it’s like, how many publications 
do you have and where are they?”

“ We will be better educators 
by doing this publicly engaged work. 
We, as members of communities, 
[MPP�FIRI½X�EPSRK�[MXL�XLI�
community partner.”

“ I think the University is not 
really reckoning with how civic 
engagement counts in terms of 
workplace or workload in review. 
I would have this count in a very 
explicit way towards tenure review, 
and …. in terms of compensation 
and in terms of a course buyout.”)
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Introduction

While there are widespread examples of faculty working 
on socially engaged teaching and scholarship, they work in 
relative isolation and their aggregate individual commitments 
to public engagement do not translate into an institutional 
capacity for deep and sustained collaboration with external 
partners. This section articulates the need to develop more 
formal institutional capacity and additional resources support 
publicly engaged teaching and scholarship.  

Institutional Infrastructure

While there is a robust set of institutional resources and 
protocols that support conventional academic work, there 
is less formal infrastructure and processes supporting the 
non-standard work of collaborative partnerships and public 
engagement. Instead, faculty, students and partners interact 
with the existing University administration using ad hoc 
means.  

• Formalizing administrative roles: For all stakeholders, it 
can be unclear where and how support and resources 
GER�FI�EGGIWWIH�ERH�[LS�GER�½\�IQIVKIRX�TVSFPIQW��
Without a designated person or group who is formally 
charged to address the issues of complex partnerships 
across University silos, the partners relied on faculty 
who often lack the administrative power (or time) 
to help. This type of challenge points to the need for 
more formal administrative processes and systems to 
build and sustain partnerships.

• Recognizing the role of partners: In addition, the voice 
of partners is not represented in University processes 

and governance and there 
is no special designation for 
partners who have been 
working with the school in 
a meaningful way. Indeed 
several partners were 
concerned that they were 
contractually designated 
as “work-for-hire” by the 
University, and not as equal 
partners.  

• Creating enhanced institutional capacity: The need for 

Teaching, Scholarship, and Faculty Affairs3.4

Milano Partnership Hub Working 

Group Recommendations

Last semester, a working group tasked 
by the Milano Dean to create a 
Partnership Hub at Milano made a set 
of recommendations for increasing the 
Milano School’s capacity to engage in 
external partnerships.  Many of these 
recommendations, summarized below, are 
relevant across the University:

• )RLERGIH�WXEJ½RK
• A searchable database of partnerships 

and clients
• More resources to support public 

engagement in the curriculum (i.e. in 
particular, for teaching and research 
assistantships)

• Better student preparation and 
advising for publicly engaged learning 
experiences

• Enhanced visibility for our socially 
engaged education, externally and 
internally

• Better faculty development and 
support for publicly engaged teaching 
and scholarship

• More focused fundraising to support 
deep and sustained external 
partnerships

“No one else 
at The New School...has 
the experience or the 
knowledge that I have in 
terms of partnering and [...] 
so many of the bumps that 
we come up against that 
are institutional bumps can 
be navigated, I think, if I’m at 

the table.”
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enhanced institutional 
capacity to do meaningful 
publicly engaged teaching 
and scholarship with 
external partners has 
been recognized by 
not only Collaboratory 
members but also 
various important 
committees, initiatives, 
and working groups at 
the University. Several 
have recommended the 
creation of a kind of 
clearinghouse -- or hub, 
or center, -- for all activity 
involving The New 
School’s publicly engaged 
external partnerships. 
Such a “clearinghouse” 
or “hub” could provide 
a more accessible 
public-facing entry point 
for external partners, 
JEGMPMXEXI�[SVO¾S[�SJ�
project partnerships, 
enhance and allocate 

resources,  interface with diverse administrative 
departments of the University, and support publicly 
engaged work of the University in other ways. 
While not the only solution, a “clearinghouse” or 
“hub” could provide more central support for 
faculty, partners, and students. 

Funding 

The funding from the Rockefeller Foundation that is 
supporting the Collaboratory over two years, has been 
essential in supporting the time of external partners, 
research assistants, summer student fellowships, 
community participation in workshops, part-time faculty, 
and project materials. This type of funding is critical 
and should be available to project partnerships on an 
ongoing basis if they are to be sustained. 

• Distributing Resources Based on Progress: 
Recognizing the scarcity of project funding, metrics 
of success are one way to better distribute future 

funding overtime. Assessing ongoing partnerships 
based on standards would allow the University to 
identify which projects warrant further funding and 
[LMGL�EVI�MR�RIIH�SJ�WMKRM½GERX�VIZMWMSR�MJ�XLI]�EVI�
to continue to receive support.

• Enhancing the University’s Development Capacity: 
Most project funding has been sourced in an ad hoc 
way by faculty and partners. Faculty and partners 
agree that more assistance with fundraising by the 
University is crucial and that there needs to be 
a University strategy to support socially engaged 
TVSNIGXW��8LI]�LEZI�EPWS�JIPX�XLEX�XLIVI�MW�MRWYJ½GMIRX�
support provided by understaffed development 
SJ½GI�

• Leveraging the Collaboratory as a Fundraising 
Vehicle: Due to their individual efforts, some faculty 
have found that they have been able to attract 
new funders to their projects beyond the funding 
provided through the Collaboratory. Several have 
indicated that the association of projects with the 
Collaboratory and the Rockefeller Foundation has 
helped them attract other funding. This suggests 
that the Collaboratory can be a conduit for future 
fundraising efforts by the University. However, this 
will require more strategic and focused support 
F]�XLI�9RMZIVWMX]´W�(IZIPSTQIRX�3J½GI�XLER�XLI�
Collaboratory has received thus far.

Workshop Proposal

This workshop series focuses on the need to build 
institutional capacities related to external partnership 
and collaboration. 

Key Questions:

• ,S[�QMKLX�[I�GVIEXI�WTIGM½G�EHQMRMWXVEXMZI��PIKEP��
½RERGMEP��ERH�STIVEXMSREP�W]WXIQW�ERH�XSSPW�XLEX�
would ease the temporal and logistical burdens of 
creating sustainable external partnerships?

• How might we construct new kinds of roles for 
external collaborators in the University such that 
they are recognized as equal co-partners, co-
learners, public scholars, and co-educators?

• How might we develop a strategic fundraising 
approach for publicly engaged education?

“ There could be 
an interface with community 
so that [The New School] 
is clear and transparent. 
So that the community 
understood… why it would 
want to be involved with The 
New School, what The New 
School could deliver to them, 
why in fact it is worthwhile 
to do that. But there isn’t…. 
the portal is for entry.”

“[The New School] does 
not provide faculty with kinds 
of facilitated ways in which 
they can actually support 
those kinds of relationships.”

“Some of these challenges 
can be addressed through 
faculty development, but 
there is also a very strong 
need for administrative 
support for partnerships so 
that faculty do not need to 

do everything.”
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Project Partnerships and Students Work
The following case studies provide brief 
descriptions of the project partnerships, 
illustrating their variety in terms of pedagogical 
approaches, disciplinary perspectives, types 
of partners, duration, scale and issues being 
addressed. However, they do not provide the 
complete detail of each project, which continue 
to evolve in richness over time.  In addition, 
I\EQTPIW�SJ�WXYHIRX�[SVO�EVI�FVMI¾]�HIWGVMFIH�
to illustrate the variety of student perspectives 
and approaches.

4.
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Revitalizing NYC
Stakeholders:

Nitin Sawhney PhD, Assistant Professor, NSPE
Lara Penin PhD, Assistant Professor, Parsons
Eduardo Staszowski PhD, Assistant Professor, Parsons
Melanie Crean, Assistant Professor, Parsons
Vyjayanthi Rao PhD, Assistant Professor, NSSR
Manon Slome, President and Chief Curator, No Longer 
Empty
Naomi Hersson-Ringskog, Executive Director, No 
Longer Empty
Andrew Moon, Graduate Student Researcher, NSSR

Partner organization mission statement:

No Longer Empty’s mission is to widen the audience 
for contemporary art, to promote socially conscious 
artists, and to build resilience in communities through 
art. It does so by presenting professionally curated, site-
WTIGM½G�EVX�I\LMFMXMSRW�[LIVI�E�GSQQYRMX]�SJ�EVXMWXW��
educators, scholars and the public come together to 
create and experience art, free of market imperatives 
and institutional constraints.

Project Summary:

Revitalizing NYC brings together faculty and students 
from across the various schools of the university 
(including faculty from Design Strategies, Media 
Studies, Communication Design and Technology, and 
Anthropology) with No Longer Empty and other 
community based partners to explore the possibility 
of enriching, advocating for, enhancing and learning 
about the local urban landscape and the communities 
that exist within it. Revitalizing NYC creates a 
shared practice of investigating and transforming 
abandoned neighborhood sites through participatory 
inquiry, artistic engagement, design-based curatorial 
interventions, and public action/policy advocacy. 
The project’s goal is to foster research processes, 
interventions and civic agency that is co-investigated 
and co-designed with community participants in order 
to create sustainable structures for community-based 
artistic initiatives, capacity building and innovative public 
action. 

-R�MXW�½VWX�WIQIWXIV�SJ�6IZMXEPM^MRK�2='�XLI�4EVWSRW�
DESIS Lab worked with a class of Transdisciplinary 
Design MFA students and No Longer Empty 
to investigate new models for public innovation 
spaces in New York City. During the semester, 
WXYHIRXW�HIWMKRIH�E�½GXMSREP�KSZIVRQIRXEP�EKIRG]�
MR�XLI�0S[IV�)EWX�7MHI�¯�8LI�2='�3J½GI�SJ�4YFPMG�
Imagination – aimed at promoting social innovations 
and enhancing the community resilience in the area. 
In the second semester site and design of creative 
interventions. Media and Design students worked 
collaboratively in neighborhoods of Harlem in uptown 
Manhattan, including Sugar Hill, with community-
based organizations and artist-activist collectives 
XS�MRZIWXMKEXI�ERH�MRJSVQ�XLI�HIWMKR�SJ�WMXI�WTIGM½G�
interventions.  In the coming academic year, these 
two prior bodies of work will inform the creation of 
‘Social Innovation Labs’ where city residents, experts, 
businesses and governments work closely, together, 
to develop community-based partnerships to address 
complex social challenges. Funding for the second 
year of Revitalizing NYC has been enhanced by a 
grant from the National Endowment for the Arts. 
The Collaboratory grant is funding a fellowship for 
two graduate student teams as a pilot program for 
supporting exceptional student work beyond the 
termination of the course in which it was created.

4.1
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Revitalizing NYC
The Urban Atlas Project
Sabrina Dorsainvil & Luisa Múnera

The Urban Atlas Project is an archive of narratives around 
YVFER�HIZIPSTQIRX�EW�WIIR�XLVSYKL�XLI�½ZI�PIRWIW�
of stories, boundaries, power dynamics, networks and 
imaginaries. It serves as a platform for local artists, residents 
and youth to critically investigate, unearth and imagine the 
ways in which processes or effects of urban development 
impact their everyday life.
The objective of the Urban Atlas Project is to develop 
creative methods of alternatively examining the everyday.  
The Urban Atlas Project is organized through the Urban 
Atlas Project (UAP) Youth Initiative, the Urban Atlas Project 
Collective, made up of citizen artists and designers with 
an interest in socially engaged art practices, open resident 
contribution and partnerships with local organizations. 
The project is designed to allow the individuals directly 
affected by urban change to collaboratively contribute 
to the archive. Their guiding tool, the Urban Atlas Guide, 
exposes UAP participants to creative methods and 
tools pulled from various artists, social scientists, activists, 
community organizations and more. By utilizing these 
tools and reframing their context for urban investigations 
UAP participants can unearth the past, reveal the present 
and imagine the future of their city. No Longer Empty, the 
partner organization collaborating with  Collaboratory is a 
partner of the UAP.

Walk Harlem
Fgmj�;`Yegmf$�<Yjqd�E]Y\gj$�9ff%KgÚ]�H]jkkgf�Yf\�@m_g�JgbYk

 “Walk Harlem” is a participatory project developed to 
promote social change through the use and creation of 
maps and walking experiences in the area of Harlem. Behind 
the project is an attempt to discover more about how 
culture and political history relates to place. The idea is that 
participants will be able to see their neighborhood in a 
new perspective or discover aspects or parts of its history 
previously overlooked or unknown to the participant. The 
goal is for the participants to gain new knowledge, or to see 
an old familiar place from a new perspective. The project 
further aspires to humanize neighborhoods that are often 
understood only in terms of statistics or stereotypes.
The participant will be able to walk through a mix of art 
experiences and civil rights/Harlem history and learn about 
and discover new sides of Harlem. We have created a 
few template walks, as well as template maps that can be 
downloaded or printed, and the hope is that these will 

serve as examples and inspire new ideas among participants 
to create their own maps with new or expanded walks in 
the neighborhood.

Art x Neighbors
Helen Hyungou Jo and Anna Jungan Lin

Art x Neighbors is a collaborative art project with a 
neighborhood in East Harlem that offers the neighborhood 
a new way to share and communicate with each other. Art 
is a interactive medium, there is no language boundaries and 
technical limitations. It is potentially able to show people’s 
thoughts, characteristics and underground culture. Through 
art, this project focuses on three aspects: social engagement, 
humanity, and process. Moreover, by putting research into 
practice, building relationships, and collaborating with the 
community, we were able to learn the culture from their 
perspective.

We used three tactics for engaging the community. First, 
we visited them as much as possible.  Secondly, we tried to 
have conversations. In our case, it was better to have light 
chatting and make simple jokes instead of formal interviews. 
%PP�SJ�YW�LEH�WSQI�PERKYEKI�HMJ½GYPXMIW��3YV�½VWX�PERKYEKI�
is not English, and neither is theirs. However, because of this 
HMJ½GYPX]�MX�[EW�QYGL�IEWMIV�XS�LEZI�GSRZIVWEXMSR�FIX[IIR�
us, like using simple and easy sentences. Lastly, building trust 
was the most important thing for our project. Because we 
hoped participants would feel free to do something with us 
we acted like a friend to them and showed our open minds.

Hopefully, we can have chance to scale this project. We 
see the 117th street community garden as our starting 
point and template to collaborate further with more 
neighborhoods in other community gardens in east Harlem, 
and collect them as a series of collaborative culture-based 
art.
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Arts for Survival Toolkit
Stakeholders:

Louise Montello PhD, Associate Professor, NSPE
Anezka Sebek, Associate Professor, Parsons
Shelley Wyant, Faculty, The New School for Drama
Nicholas Fortugno, Assistant Professor, Parsons
Ulana Tatunchak, Client Services Associate, Polaris 
Project New Jersey
Kate Keisel, Director, Polaris Project New Jersey

Partner organization mission statement:

Polaris Project is committed to combating 
LYQER�XVEJ½GOMRK�ERH�QSHIVR�HE]�WPEZIV]��ERH�XS�
WXVIRKXLIRMRK�XLI�ERXM�XVEJ½GOMRK�QSZIQIRX�XLVSYKL�E�
comprehensive approach.

Project Summary:

The Arts for Survival Toolkit project aims to mobilize 
creative arts therapy to help victims recover from 
IQSXMSREP�HEQEKI�GEYWIH�F]�LYQER�XVEJ½GOMRK��
Students engage with each other and faculty to 
design interventions that the partner organization 
can use in the course of providing services to their 
GPMIRXW��WYVZMZSVW�SJ�LYQER�XVEJ½GOMRK��8LI�TVSNIGX�
outcome will be  a digital collection of creative arts 
therapy resources drawing from diverse disciplines 
including theatre and communications design.  The 
Arts for Survival Toolkit is being designed to enrich the 
TVEGXMGIW�SJ�TVSJIWWMSREPW�[LS�LIPT�LYQER�XVEJ½GOMRK�
victims who are in the process of establishing safe 
and autonomous lives. Students learn how to design 
XLIVETIYXMG�I\TIVMIRGIW�JSV�LYQER�XVEJ½GOMRK�WYVZMZSVW��
and develop their own art, performance and game 
design practices. Components of the toolkit will 
include Live Action Role Playing, specially-designed 
theater games, interactive web-based resources, guided 
imagery CD’s, etc) that can be used directly to help 
survivors and/or to raise public awareness.

This course attempts to combine disciplinary practices 
in ways that have not been done before.  Students in 
the course were charged with designing a Live Action 
Role Playing Game (LARP) to serve as a creative arts 
XLIVET]�I\TIVMIRGI�JSV�LYQER�XVEJ½GOMRK�WYVZMZSVW�

and the professionals who are aiding in them in their 
recovery. LARP design and play are activities typically 
pursued only by “hardcore gamers”, especially those 
interested in the fantasy genre. LARP designs are 
intricate and sophisticated frameworks in which 
individuals adopt a character and proceed through 
controlled interactions. 

This work has begun to attract broader attention from 
other organizations and funders who are interested in 
the Arts for Survival Toolkit concept for applications in 
other contexts where people have been traumatized.  

4.2
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Arts for Survival
Building on Planet Q
Rachel Fried, Jessy Jo Gomez, Joseph Moore, Niki Selken, Dylan 

Shad and Wenting Zhang 

This game activity involves two teams, each with the goal 
of building a sculpture in their own “village”. Gameplay 
is designed around a controlled economy of building 
supplies, and each individual adopts a character to perform 
as they play. The rules of the game determine who can 
trade building supplies and when, but the decisions and 
performances of these actions are entirely up to the 
players. Non-player characters (NPCs) guide the gameplay 
experience from one phase to the next. In the design 
WTIGM½GEXMSRW�XLI�KEQI�HIWMKRIVW�IQTLEWM^I�XLEX�IEGL�
player has control over their own fate in the game. This is 
how the game provides therapeutic experiences to the 
TPE]IVW��,YQER�XVEJ½GOMRK�WYVZMZSVW�FIRI½X�JVSQ�XLI�KEQI�
experience by acting in their own self-interest in a safe and 
cooperative environment that is thematically distant from 
their own lives. Each time the game is played the designers 
observe player participation and evolve or “tune” the game 
design to improve the gameplay experience.

8LI�JSPPS[MRK�VI¾IGXMSRW�EVI�GETXYVIH�JVSQ�E�VITSVX�
delivered by this team at the end of the term.

“I found that it was very effective to learn enough about 
XLI�WTIGM½G�RIIHW�SJ�SYV�TPE]IVW��XS�QEOI�MRJSVQIH�ERH�
directed choices and scenarios, structures, and design moves 
but when it came to making an actual LARP, it was more 
effective to start with making the game itself, and then do 
tailoring, or start bending the bones of the structure to 
meet these needs, but only after you’ve got something to 
hang your choices on.”

“With a limited kind of interaction for this audience, the 
constraints made for new paths, and I think better ones, 
than if we were just designing a game for our friends. I was 
VIEPP]�LETT]�[MXL�XLI�[E]�XLI�½REP�0%64�[IRX��-X�[EW�VSYKL�
and had some design as well as trauma concerns to iron 
out, but it is by no means an insurmountable task, and I feel 
that if we had another semester to work on it, we could 
produce something truly special, useful, and worth having in 
the world.“

“I learned that human interaction is not predictable, and 
only play test can reveal the truth. It is such a valuable lesson 
and a ‘moment’ for me.”

“With a great LARP, everyone created their own 
experiences by making their choices 
in the game, and end up have all kinds of different 
interaction if given freedom”

Heart of the Forest
Alec Dawson,Tannaz Ebadollahi, Shelly Ebner, Denah Emerson, Pat 

Mooney, Harriet Serenki, Kayla Victoria, Xing Zhang

Players in Heart of the Forest take on the roles of local 
villagers, investigating the strange occurrences that have 
stirred up trouble in their homes. Each player receives a card 
that lists their character’s profession and a short description 
of their backstory, including the reasons why the character 
decided to join the search. To guide the players through the 
game, four non-player characters (NPCs) help to run scenes 
and offer hints and clues. By interacting with the NPCs the 
players learn about the village and are hopefully inspired to 
help solve the puzzles and proceed to the next phase of the 
game. Because this is a game and not a casual interaction, 
players are motivated to keep playing and discover what 
comes next. This intrinsic motivation of game play is what 
makes it such a strong match for a creative arts therapy 
experience. Gameplay concludes when the players have 
solved the puzzles, and they are rewarded with a picnic of 
(real) sweets and drinks. The game design of this project is 
polished and ready for use.

Examples of Student Work:
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Health Class 2.0
Stakeholders:

Natalia Mehlman-Petrzela PhD, Assistant Professor, 
Eugene Lang College
Apryl Grasty, Executive Director, Healthclass 2.0
Norene Leddy, Assistant Professor, Parsons
Elizabeth Slagus, Lecturer, Parsons
Cecilia Rubino, Assistant Professor, Eugene Lang 
College
Lisa Rubin PhD, Associate Professor, NSSR
Fabio Parasecoli PhD, Associate Professor, Parsons
Jilly Traganou PhD, Associate Professor, Parsons
Caitlin Hanson, Director of School Based Health and 
Adolescent Medicine, Institute for Family Health
Cynthia Renta, Community School Director, Phipps 
Community Development Corporation

Partner organization mission statement:

The Institute for Family Health seeks to improve 
access to high quality, patient-centered primary health 
care targeted to the needs of medically underserved 
communities.

4LMTTW�,SYWIW�MW�XLI�SPHIWX�ERH�PEVKIWX�RSX�JSV�TVS½X�
developer, owner, and manager of affordable housing 
MR�2I[�=SVO�'MX]��-XW�WSGMEP�WIVZMGIW�EJ½PMEXI��4LMTTW�
Neighborhoods, provides children, youth and families 
in low-income neighborhoods the opportunities they 
need to thrive through comprehensive education and 
career programs, and access to community services. 

Project Summary:

HealthClass 2.0 is an experiential learning program 
empowering young people to engage in new 
conversations about health, food and exercise. HC2.0’s 
approach to health education involves exhilarating 
workouts, healthy food and collaborative inquiry. 
HC2.0 sessions, led in NYC schools by Eugene Lang 
College leaders, support students in learning about 
health through a powerful, multifaceted framework. The 
program’s holistic approach to health education frames 
½XRIWW�ERH�JSSH�IHYGEXMSR�EW�ER�EZIRYI�XS�HIZIPSTMRK�
critical thinking skills, decision-making capabilities and 
a strong sense of self.  HC2.0 encourages developing 
students’ ability not only to create healthy habits for 

themselves but also consider structural factors that 
contribute to health and food insecurity issues in many 
under-resourced communities. 

The program, started By Dr. Mehlman-Petrzela in 
2011 at Washington Irving High school, has grown to 
nine different schools with more than 700 students 
in NYC. Dr. Mehlman-Petrzela founded the program 
as an experiment to integrate her two professional 
TVEGXMGIW��WGLSPEVWLMT�ERH�½XRIWW��8LI�GYVVMGYPYQ�MW�
designed in the tradition of radical pedagogy, where 
the Lang “leaders” engage high school students in 
co-created, dialogue based learning. Each intervention 
includes both a physical workout incorporating positive 
EJ½VQEXMSRW�ERH�E�HMEPSKYI�WIWWMSR�EFSYX�RYXVMXMSR�
and health. During the past year HealthClass 2.0 has 
expanded its programming to offer an innovative sex 
education curriculum, through a partnership with The 
SexEd Project designed by Parsons faculty Norene 
Leddy and Elizabeth Slagus. This collaboration will 
incorporate nutrition education and sex education, and 
will launch in classrooms in the 2014/2015 academic 
year.

8LI�½VWX�GSLSVX�SJ�0ERK�YRHIVKVEHYEXIW�WLEHS[IH�(V��
Mehlman-Petrzela in health and wellness interventions 
in local public school physical education classes.  
%JXIV�XLI�½VWX�WIQIWXIV�WXYHIRXW�FIKER�XS�PIEH�
the interventions themselves, and course meetings 
are reserved for faculty mentorship and expanding 
the health and wellness curriculum taught at the 
high school sites.  Many students develop a deep 
commitment to HC 2.0 and have continued to enroll 
in zero or one unit courses to peer mentor students 
who were new to the program. 

The expectation is that the HC 2.0 will continue to 
evolve both in content as well as in scale over time. 
Prior to the launch of the Collaboratory, HC2.0 had 
already secured designation as a “special project” of 
the New School, which allows the project to receive 
funds from the public through the school’s 501c3 
organization to pay for a part time executive director 
and small stipends for the Lang Leaders.

Case Study:
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Health Class 2.0
Health Class 2.0 students are undergraduates who enroll 
in a zero or one unit practicum, during which they receive 
training and guidance over the course of the semester, as 
XLI]�PIEH�½XRIWW�WIWWMSRW�MR�TYFPMG�LMKL�WGLSSPW�EVSYRH�
New York City. Students do not produce individual projects 
TIV�WI��FYX�XLIMV�TEVXMGMTEXMSR�MW�YRMUYI�ERH�VI¾IGXW�IEGL�
individual’s strengths and interests. A number of remarkable 
outcomes have manifested in the past year as new students 
join the program, and returning students expand and 
deepen their practice.   Examples of the way in which the 
program supports student leadership development include:

• One frequently recurring narrative is that of a 
hesitant freshman who feels underprepared to lead a 
GPEWWVSSQ�SJ�HMWXVEGXIH�XIIRW�MR�E�½XRIWW�VIKMQIR�ERH�
round table discussion. For example, this past year 
Lang Freshman Emma Hersh, while working under 
the guidance of seniors Ally Tufenkjian and Chelsea 
File, developed from a quiet follower to a bold and 
GSR½HIRX�PIEHIV��7LI�LEW�FIKYR�TYVWYMRK�[IPPRIWW�
and food justice work in other capacities. 

• 8LMW�]IEV�QEVOW�XLI�HITEVXYVI�SJ�XLI�TVSKVEQ´W�½VWX�
Executive Director, Lang graduate Marilee Herring. 
Marilee, who was recruited from an earlier cohort 
of graduating Health Class 2.0 leaders, worked part 
time to support the ever-expanding number off 
Lang students and sites served by the program. After 
KEMRMRK�WMKRM½GERX�TVSJIWWMSREP�I\TIVMIRGI��1EVMPII�MW�
QSZMRK�SR�MR�TYVWYMX�SJ�E�JYPP�XMQI�TSWMXMSR�MR�XLI�½IPH�
of community engagement. 

• Lang students contribute far more to the Health 
Class 2.0 program than the time they spend in the 
classrooms. This past spring students contributed 
by designing, promoting and executing fundraising 
and awareness events that keep the program alive. 
Students engaged their own network and collected 
auction donations from Lululemon, and space 
donation from Brooklyn Boulders. 
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Project Eats
Stakeholders:

Kevin McQueen, Part-time Faculty, NSPE
8SR]�;LMX½IPH��%WWSGMEXI�4VSJIWWSV��4EVWSRW
Fabio Parasecoli PhD, Associate Professor, NSPE
Stefani Bardin, Lecturer, NSPE, Parsons, and Lang 
Linda Goode Bryant, Founder and Executive Director, 
Active Citizen Project
Aly Blenkin, alumna, Parsons 
Luke Keller, alumnus, Parsons
Charlie Wirene, graduate research assistant, Parsons

Partner organization mission statement:

The Active Citizen Project (ACP) mission is to support 
new modes of public thought and social action that 
increase opportunities for everyday people to pursue 
their mutual well being. ACP develops strategies and 
techniques that use art and new media as principal 
tools for social action. Through its work, ACP acts as 
a catalyst to inspire people to self-organize, initiate, 
implement and sustain social actions. ACP provides 
tools, strategic frameworks and networks that support 
socially opportunistic activism or people using 
whatever they have to catalyze, facilitate and connect 
with each other to cause social change. 

Project Summary:

Revitalizing NYC brings together faculty and 
students Project EATS is an urban agriculture project 
HIZIPSTIH�F]�XLI�2I[�=SVO�'MX]�FEWIH�RSRTVS½X�
organization Active Citizen Project. This six-year 
old project has operated farm sites in Brooklyn, the 
Bronx and Manhattan, engaging partners such as 
NYC Department of Sanitation, the Department 
of Probation (adults and youth), the NYC Housing 
Authority (NYCHA), the Department of Housing 
Preservation and Development, HELP USA and the 
NYS Department of Education. Project EATS has 
created a unique model that supports the local food 
W]WXIQ�[LMPI�TVSZMHMRK�IGSRSQMG�ERH�WSGMEP�FIRI½XW�
for low-income communities predominantly made up 
of Black and Latino residents. Project EATS engages 

XLIWI�GSQQYRMXMIW�XS�FYMPH�WIPJ�WYJ½GMIRG]�XLVSYKL�
urban food production to create a number of socially 
ERH�IRZMVSRQIRXEPP]�FIRI½GMEP�SYXGSQIW��WYGL�EW�NSF�
creation, access to healthy and fresh food, education 
and community participation. Through its vast partner 
network, Project Eats incorporates youth education, 
events for raising community awareness about health 
and nutrition, and business planning that helps local 
GSQQYRMXMIW�EGLMIZI�½RERGMEP�MRHITIRHIRGI�JVSQ�½WGEP�
sponsorship. 

In 2012 Active Citizen Project Executive Director 
Linda Bryant approached Parsons MFA students Aly 
Blenkin and Luke Keller to design a home composting 
service to incorporate into the organization’s urban 
farming project. Together they founded Hello Compost, 
ERH�1W��&V]ERX�LEW�HMZIVWM½IH�LIV�IRKEKIQIRX�
with The New School to provide students from a 
variety of other programs with the opportunity to 
work with her organization. Together they work on 
all aspects of the Project Eats mission of delivering 
affordable, locally grown produce to under-served 
urban neighborhoods. The Collaboratory grant was 
awarded to support the expansion of this relationship 
resulting in a series of independent study projects 
(under the mentorship of Ms. Belkin and Mr. Keller), 
and a year long student consulting project through the 
Community Development Finance Lab at Milano led 
by faculty member Kevin McQueen. The relationship 
between Active Citizen Project and the Community 
Development Finance Lab is an excellent example 
of a robust and fruitful curricular-based consultancy. 
Students are provided with the opportunity to engage 
in experiential learning under the supervision of 
ER�I\TIVX�MR�XLI�FYWMRIWW�GSRWYPXMRK�½IPH��HIZIPST�
their professional networks, and build their CVs. 
The Community Development Finance Lab was 
tasked with conducting an analysis and producing 
recommendations to support the organization’s goal 
SJ�½RERGMEP�ZMEFMPMX]�ERH�VIKMSREP�I\TERWMSR���7XYHIRXW�
delivered an extensive report to the organization on 
how these goals might be accomplished.

Case Study:



Examples of Student Work:

Case Studies 23

Project EATS
Amboy Farm Physical Social Space 
(Independent Study Project)
Gabrielle Andersen

Project Eats is developing a human energy device program 
at each of their farm sites and partner schools. Each device 
includes a tool like a bicycle or a toy like kinetic playground 
equipment, and a battery that captures the electricity 
generated by human engagement with the device. The pilot 
program will be run at Amboy Farm in the Brownsville 
neighborhood of Brooklyn, and Ms. Andersen contributed to 
the research and engagement strategy, and helped develop 
the project budget.  

Hello Compost Brownsville Community 
Development (Independent Study Project)
Colleen Doyle and Reid Henkel

Hello Compost is a system by which food scraps can be 
exchanged for credit at a Project Eats farm stand. This 
award-winning project was founded by Aly Blenkin and Luke 
Keller as a Parsons MFA thesis project, and is currently being 
implemented at the Amboy Farm site in the Brownsville 
neighborhood of Brooklyn. The independent study team 
worked with Hello Compost to produce messaging and 
signage compelling enough to promote the summer 
composting pilot at Amboy and to win the trust of the 
community. Together they produced the “Turn Peels into 
Meals” campaign, visually representing the cycle by which 
food scraps are turned into food. 

Community Development Finance Lab
Annie Bickerton, Kieanna Bishop, Zach Koser, and Charlie Wirene

The Community Development Finance Lab was tasked with 
conducting an analysis and producing recommendations 
XS�WYTTSVX�4VSNIGX�)%87�́KSEP�SJ�VIEGLMRK�½RERGMEP�ZMEFMPMX]�
and expanding regionally.  The student team’s analysis and 
recommendations included:

• Framing of the Project EATS Model
• Market Analysis of Urban Agriculture Models
• Organizational and Financial Assessment of Project 

EATS
• Short Term Strategies for Growth
• Financial Models for a New Farm Site

The Finance Lab recommended that Project EATS consider 
restructuring its organizational model by combining aspects 

of more traditional organizational structures with newer, 
innovative ways to let its social justice work and commercial 
growing complement each other more strategically. 
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New Challenge
Stakeholders:

Michele Kahane, Professor of Professional Practice, 
Management, NSPE-Milano
Cynthia Lawson, Associate Provost for Distributed and 
Global Education and 
Associate Professor of Integrated Design, Parsons
Mary Watson PhD, Executive Dean, NSPE
Jonathan Williams, Courtney Locus, Syambra Moitozo, 
Erika Nonken, Ally Dommu, Jeff Bailey, Luke Keller, and 
Shahrouz Varshabi (Graduate Students, NSPE and 
Parsons)
Diverse community partners

Mission statement:

The New School launched a university-wide ideas 
competition, New Challenge, in Spring 2012. New 
Challenge expands opportunities for students who are 
committed to working on social and environmental 
GLEPPIRKIW�F]�TVSZMHMRK�½RERGMEP�WYTTSVX��WOMPPW�FYMPHMRK�
workshops, and peer-to-peer support and mentoring.  

Project Summary:

Building on The New School’s commitment to learning 
through action, New Challenge helps students develop 
as changemakers and to lead change in the world. 
Over the past three years, over four hundred students 
have submitted their project ideas to New Challenge. 
6I¾IGXMRK�8LI�2I[�7GLSSP´W�HMZIVWI�ERH�GVIEXMZI�
community, New Challenge encourages students to 
submit entries of all types, including ideas for new 
products or services, social ventures, policy-oriented 
MRMXMEXMZIW��TIVJSVQERGI�TVSNIGXW��HSGYQIRXEV]�½PQW��
technology apps, game design, etc. Winning projects 
have spanned a wide range of issues, including prison 
VIJSVQ��JSSH�NYWXMGI��KIRXVM½GEXMSR��GPMQEXI�GLERKI��IGS�
transportation, domestic violence, education, economic 
development, and more. New Challenge projects 
are being implemented in various locations including, 
the South Bronx and Williamsburg in NYC, as well 
as Eastern Europe, Liberia, Cambodia, Colombia, and 

Honduras. The majority of projects involve partnerships 
with local, national or international organizations such 
as the Vera Institute of Justice, Red Cross, FEMA, Vital 
Voices, Theatre for a New Audience, The After School 
Corporation,  The Point Community Development 
Corporation, and many others.  

New Challenge breaks educational boundaries in 
diverse ways. It centers on student ideas and agency, 
extending learning experiences from the classroom 
into real world. It is open to students from across 
all divisions of The New School and provides them 
with an opportunity to work together and take their 
PIEVRMRK�MRXS�EGXMSR��TVSZMHMRK�½RERGMEP�ERH�RSR�
½RERGMEP�WYTTSVX�XS�EHZERGI�WXYHIRX�MHIEW��2I[�
Challenge strengthens the learning community across 
the university, by fostering collaboration and support 
among students, faculty, and alumni. 

Case Study:
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New Challenge
Drive Change
Annie Bickerton 

(VMZI�'LERKI�MW�FYMPHMRK�E�¾IIX�SJ�XVYGOW�XLEX�WIVZI�
delicious, inspired food to broaden opportunities for young 
TISTPI�GSQMRK�SYX�SJ�TVMWSR��0EYRGLMRK�XLIMV�½VWX�JSSH�
truck, Snowday in March 2014, Annie worked with partner 
Jordyn Lexton to leverage their New Challenge award to 
raise an additional $150,000 to support Drive Change. 
Drive Change plans to pilot a formal re-entry program for 
their employees in November 2014 through collaboration 
with the Vera Institute of Justice. Through the New York City 
Work Progress Program, Drive Change secured a wage 
subsidy that will fund a minimum-wage salary for three 
months for all program employees.   

Amigo Legal 
Lien Tran 

Amigo Legal uses games to teach immigrant youth their 
rights so they can better understand their legal situation 
and effectively defend themselves in court. Lien, who is now 
teaching at the University of Miami in the Department of 
Cinema and Interactive Media, is developing a partnership 
[MXL�XLI�-QQMKVERX�'LMPHVIR´W�%J½VQEXMZI�2IX[SVO�EX�XLI�
University of Miami and En Familia, a community-based 
organization that provides services to migrant farming 
families in Homestead, Florida, to provide unaccompanied 
MQQMKVERX�QMRSVW�EGGIWW�XS�±1EOI�E�1SZI�²�0MIR´W�½VWX�
immigration game.  Lien is currently creating a new brand, 
Amiguía Americana, which will serve as an umbrella for 
future interactive resources for immigrant youth, as well as a 
website to catalogue and distribute the resources that have 
been created. 

PhileasFOGG  
James Frankis and Sean Baker 

 
PhileasFOGG is a system to provide on-the-ground users 
the capacity to capture and access real-time footage of 
the aftermath of a disaster. By creating a network of open-
source community and civic-owned and launched FOGG 
weather balloon kits equipped with a radio camera, we 
can provide live video feeds, across a wide geographic 
area. These balloons communicate with the Phileas system 
that collects and consolidates the individual feeds into 
a city-wide view. This online and non- governmental 
platform will provide local people the same capacities 
as large scale-disaster responders, empowering them to 

understand the situation and act accordingly after a crisis. 
*SV�GVMWMW�QEREKIQIRX�XIEQW��XLMW�W]WXIQ�KMZIW�E�½VWX�
glimpse of a disaster’s impact at the local level, speeding 
YT�VIWTSRWI�XMQIW�ERH�EGGYVEG]�MR�XLI�GVYGMEP�½VWX�LSYVW����
PhileasFOGG’s partners include the Red Cross, FEMA, and a 
growing number of community partners.
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K`ah�k�>ajkl�K`Yh]�OYk�Y�JY^l
Stakeholders:

Shana Agid, Assistant Professor, Parsons
Gabrielle Bendiner-Viani PhD, Director Civic Engagement, NSPE 
Kerry MacNeil, Dean of Student Affairs, Washington Heights Expeditionary 
Learning School 
John Kefalas, Teacher & Volunteer Coordinator, Fortune Society

Partner organization mission statement:

At Washington Heights Expeditionary Learning School (WHEELS), our 
mission is to work with families to prepare each kindergarten – twelfth 
grade student academically, emotionally, intellectually and socially to succeed 
in a college of her/his choice and beyond.

The Fortune Society’s mission is to support successful reentry from  prison 
and promote alternatives to incarceration, thus strengthening the fabric of 
our communities.

Project Summary:

Ship’s First Shape (SFS) is a partnership between Working with People 
(WWP), WHEELS and the Fortune Society. Combining their interests 
in urban studies, media and technology,  and social justice, in 2009 New 
School Professors Agid and Bendiner-Viani started the critical pedagogy 
project “Working with People” to develop innovative approaches toward 
fostering critical conversations around “civic engagement” and the pedagogy 
and politics of teaching and collaborating “with communities.” Working with 
4ISTPI�LIPTW�WTYV�ERH�JEGMPMXEXI�HMJ½GYPX�GSRZIVWEXMSRW�SR�GSQTPI\�MWWYIW�
around collaboration, community, power and difference in diverse contexts.
With support from the Collaboratory, the SFS project collaborators have 
extended the application of “Working with People” into new learning and 
community contexts with The Fortune Society and WHEELS. Together, The 
Fortune Society, WHEELS, and The New School, are applying the WWP 
as a framework across the three institutions and learning environments 
to further shape and develop the WWP curriculum and the digital 
tools through co-design processes. SFS places students from partner 
communities into collaborations with Parsons undergraduate students 
and faculty in order to use design practices and pedagogy to inform the 
creation and critically questioning of community. 

Seeking ways to sustain continuity of student engagement as the project 
unfolds over over two years, SFS has recruited students that can remain 
with the project for its entire lifespan. The success of SFS comes from the 
strength of the relationships between partners, who have been partners 
for many years. Key faculty has longstanding relationships with staff at 
FSXL�SJ�XLI�TEVXRIV�SVKERM^EXMSRW�ERH�XSKIXLIV�LEZI�HIZIPSTIH�WMKRM½GERX�
relationships with target populations.

Case Study:
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Appendices5.

5.1 Research Methods

The intent of the research has been to discover challenges to creating enduring partner-
ships and articulate them as areas of opportunity for organizational change that would 
enable the University and diverse partners to improve the practice in regard to public 
engagement and socially engaged education.
 
The research design drew upon ethnographic, design, and organizational change methodol-
SKMIW��*MIPH[SVO�JSV�XLMW�VIWIEVGL�MRGPYHIH�QSVI�XLER����LSYVW�SJ�SFWIVZEXMSRW�MR�½IPH�IR-
gagements, classes, and project management meetings; 20 semi-structured interviews with 
JEGYPX]�QIQFIVW�����WIQM�WXVYGXYVIH�MRXIVZMI[W�[MXL�WXYHIRXW��½ZI�MRXIVZMI[W�[MXL�I\XIVREP�
collaborators; and midpoint reporting sessions with each of the case study partnerships. 
The resulting corpus of data was analyzed for insights and patterns by the Collaboratory 
researchers. 

The research process was designed and executed by graduate students Katie Edmonds 
(NSPE Media Studies and Parsons Transdisciplinary Design), Mateusz Halawa (NSSR An-
thropology), and Kevin Swann (NSSR Anthropology) under the guidance of Michele Kahane, 
Professor of Professional Practice at NSPE and the principal investigator of the Collabora-
XSV]��4VIPMQMREV]�MRWMKLXW�[IVI�VI½RIH�[MXL�XLI�MRTYX�SJ�XLI�'SPPEFSVEXSV]�7XIIVMRK�'SQ-
mittee, which included faculty and students from across the University who are part of the 
Collaboratory, including:  Lara Penin, Eduardo Staszowski, Michele Kahane, Nitin Sawhney, 
0SYMWI�1SRXIPPS��1EV]�;EXWSR��8SR]�;LMX½IPH��%RI^OE�7IFIO��ERH�2EXEPME�1ILPQER�4IXV^IPE��
and student project and research assistants including Marilee Herring, Andrew Moon, and 
Charlie Wirene.
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5.2 Approaches to Socially Engaged Education

Across the case studies,  there were a number of approaches to collaborative, proj-
ect-based social engagement courses. These models varied across diverse dimensions in-
cluding, among others: the relationship between partners and faculty, students and partners, 
and students and partner communities; lengths of the partnership; class structure, pedagogy 
and content; student outputs; intended learning outcomes and partner outcomes.

A range of pedagogy:
• Pedagogy varies across the case studies in diverse ways, for example:
• Students work on projects directly with members of partner communities under the 

direction of faculty and partners. 
• Students work with a partner organization as  a “client”, producing agreed upon 

deliverables (usually related to improving organizational performance).
• Students work in a community location associated with a partner organization and 

GVIEXI�WMXI�WTIGM½G�TVSNIGXW��FYX�RIMXLIV�TVSHYGI�[SVO�±JSV²�XLI�TEVXRIV�RSV�[SVO�
“with” the partner. 

• Students extend the socially engaged projects that they began in courses and, with 
½RERGMEP�WYTTSVX�JVSQ�XLI�YRMZIVWMX]��[SVO�MRHITIRHIRXP]�XS�EHZERGI�ERH�QSVI�
deeply embed the work in communities.   

A range of intended learning outcomes:
• Intended learning outcomes vary across the case studies, but include, among others: 
• Thinking innovatively, critically and creatively about how to address social issues
• Using emerging theories of social innovation and social justice to understand how 

change happens within organizations, communities and systems
• Understanding and respecting the needs, perspectives, and contributions of  relevant 

communities
• Using interdisciplinary methods and frameworks for creating change, including those 

XLEX�IQTLEWM^I�GS�GVIEXMRK�WSPYXMSRW�XS�MHIRXM½IH�RIIHW�[MXL�GSQQYRMXMIW
• Collaborating effectively with diverse people from different backgrounds  
• &YMPHMRK�GSR½HIRGI��EKIRG]�ERH�PIEHIVWLMT�GETEGMX]�XS�EHHVIWW�GSQTPI\�WSGMEP�MWWYIW

Instilling a commitment to civic participation in ones life

A range of intended partner and community outcomes:
Intended outcomes for partner organizations and communities from engagement with The 
New School include, for example: 

• Creative tools and strategies that enhance partner organizations programmatically 
and operationally;

• New community-based capacities;
• New “spaces” to elicit voices and concerns not normally heard and to support 

dialogue among diverse community members; and
• Changes in policy, programs and agendas 


